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Social Studies 16

Teacher Resource Manual

INTERIM 1990

NOTE:

This publication is a support document. The advice and
direction offered is suggester only. Consult the Program of
studies/Curriculum Guide to identify the prescriptive
contents of the Social Studies 16 program.
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INTRODUCLTION

OVERVIEW

This Teacher Resource Manual has been developed to assist classroom teachers to implement the
Integrated Occupational Social Studies 16 pragram. it contains:

e additional information about the goals and objectives of th2 curriculum
o thematic contexts for the delivery of prescribed knowledge, skills and attitudes

e suggestions for planning and implementing the program, includii.g:
- instructional strategies
- sequenced activities
- correlations of learning resources witt: activities
~ resource suggestions

e activities and background information designed to develop further facility in ac.ag process,
communicaticn and participation skills and inquiry strategies

e sugyestions for integrating social studies instruction with essertial life skills and other subject
areas

® suggestions for using community resources throughout the soc.al studies program.

Teachers are encouraged to use this manual as a practical planning and instructional tool to support
the Program of Studies/Curriculum Guide. The activities and teaching strategies outlined in this
document are not all-inclusive, rather, they are presented to provide ideas and guidelines to promote
development of the learning objectives. The suggestions may be used as presented, modified, or
supplemented with locally developed materials. Teachers are encouraged to determine the abilities
and needs of students and plan for instruaction accordingly.

The Table of Contents outlines the materials avz lable within the tabbed sections. A binder format
was zhosen to enable teachers to add instructional strategies, samples of student work and ideas for
activities throughout the year. During cooperative planning sessions, pages or secticns tnay be easily
removed and shared with other Integrated Occupational Program teachers.

TIME ALLOCATION

Social Studies 16 is a three-credit course. Time is to be allocated to reflect the needs of individual
students. Required knowlerge, skills and attitudes are designated 80% of the instructional time. The
remaining 20% represents *ne elective component to be used fo* remediatiun or reinforcement, or to
enrich and extend the program by providing oppertunities to introduce new topics (e.g., locally
developed tnemes) or expand topics in keeping with student interest.
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Recommended time allocation for the themes is illustrated in the following chart. These
recommendations are intended to ensure that the prescribed nowledge, skills and attitudes
outlined in the Program of Studies/Curriculum Guide are adeJuately addressed. Teachers are
encouraged to integrate current affai-s within the themes and to adjust time according to local
circumstances.

THEMES AND RELATED i ELECTIVE RECOMMENDED
CURRENT AVFAIRS ! COMPONENT TIME
! ALLOCATION
H
H R
| E
Theme A: Being aCitizen | ! 13
E F
L
4 4
! €
1 M
i E
ThemeB: You and the Law E N 13
]
: ‘
1 N
| R
l ¢
Theme C: Careers-Your E " 173
Employability i £
L
i

The themes are also presented in the Program of Studies/Curriculum Guide (pp. 33 to 62). Teachers
are encouraged to organize for instruction using this Teacher Resource Manual, the Program of
Studies/Curriculum Guide, the basic student resource, and a variety of print and non-print school
and community resources.

Learning resources specific to each thematic unit are listed on the initial pages of each section.
Teachers are encouraged to peruse the lists and allow sufficient time to request and receive
materials.




& ORGANIZATION OF THE TEACHER RESOURCE MANUAL Theme A: }
Bei
This manual has been organized to provide ready access to the theme and Cietlirz‘g:

skilldimensions of the Integrated Occupational Social Studies 16 Program.
THEMES

The top three tabs on the right indicate the THEMES. Using the thematic
approach facilitates the integration of the knowledge, skill and attitude
dimensions of social studies within relevant contexts.

The division of content into knowledge, skill and attitude objectives is not
intended to provide an organizational modeal for teaching the topic.
However, a thematic focus based on a topic, issue or concern provides the
applications and tasks in which knowledge, skills and sttitude, are combined
into meaningful activities. Flexihility in selecting an designing an
instructional organization for the topic is intended to accommodate the
needs of students, maximize the use of available resources and allow for
coordination of instructional planning. The thematic approach emphasizes
the fact that knowledge, skill and attitude objectives are to be addressed Theme C:
simultaneously. The themes in Social Studies 16 are: Being a Citizen, You )

and the Law, aind Careers — Your Employability. g::;lec:;a_brl?tl;r :}

Theme B:
You and }
< thetaw

vnwm<miL—

Specific resources relevant to the knowledge, skills and attitudes addressed —
within each theme are referenced.

SKILLS

‘ The remaining four tabs aiong the right-hand side of this manual provide B s

learning strategies, background information and student activities to assis Process )
teachers when developing students’ social studies SKILLS. The skills section is
referenced throughout the thematic units to enhance the suggested
activities and strategies. Knowledge, skills and attitudes are interrelated
and are to be addressed simultaneously. On occasion, teachers may find it
necessary to interrt pt the process of theme teaching and focus on direct skill
instruction. The skills section of this manual provides assistance to
accommodate the need for discrete skills instruction.

Com munication_}

USE OF THE TEACHER RESOURCE MANUAL

This Teacher Resource Manual is comprised of two parts: THEMES and
SKILLS. Concurrent use of the two sections will ensure that all of the
prescribed social studies knowledge, skills and attitudes are addressed during
the school term.

nr-—xw

The THEMES are the initial starting points for teaching, and the suggested - T
activities within these themes will direct teachers to the SKILLS section. Participauon N 4
Teachers are encouraged to select and use the referenced items from the -
skills section in keeping with the zbilities, needs and interests of students.

Inquiry
Strategies

iv




LEARNING RESOURCES FOR SOCIAL STUDIES 16

BASIC STUDENT RESOURCE

The resource histed below has been identified as meeting the majority of the goals and objectives
of the Sorial Studies 16 curriculura.

Regehr, Henry, Norman Sheffe, and Robert Thompson. Canadians in the Twentieth Century.
Toronto, Ontario: McGraw-Hill Ryerson Ltd., 1987.

Teachers are encouraged to review resources used in other high school social studies programs.
Sections of these resources may be suitable for Social Studies 15, based upon their curricular
reference and tne approp. iateness of their readability levels. The use of the following resources
may assist those jurisdictions where Sociai Studies 16 classes are combined with regular classes.

Bain, Colin, M., and Vida R. Bain. Multicuitur~'..m: Canada’s People. Canadiana Scrapbook Series,
Prentice-Hali Canada Inc., 1987.

Bartlett Gillhan, and Janice Galivan. Canada: History in «he Making. Toronto, Ontario: John
Wiley and Sons, 1987.

Bondy, Robert, J. Canada. Windows on the World. Canadiana Scrapbook Series, Prentice-Hall
Canada Inc., 1983.

Teacher and student resources used in Social Studies 13 may assist teachers when preparing for
program delivery. Resources available for Distance Education, Alberta Education, may also be
usetul and suitable for the 1.O.P. dassroom. Tez_.hers are encouraged to peruse and select print
and non-print maternials from Native Library Resources for Elementary, Junior a:id Senior High
Schools, Third Edition, Alberta Education, in keeping with local circumstances.

TECHNOLOGY AND MEDIA

Technology plays an important role in socal studies classrooms. Computers, calculators, videotape
equipment, cassette recorders and other hardware may be used to meet students’ needs. The
computer provides opportunities to teach coacepts in history, economics, geography and political
sci2nce through the use of computer gamee. Computer programs can k2 used for drill in specific
skills or to provide individualized instruction. Word processing programs will be useful to students
when wniting, editing and reporting information. Instructional television proyrams can extend
studenis’ knowledge of other countries, istorical fiction and woild issues. Traditional media such
as films, filmstrips, and tapes or records may create actual events an< assist students whose
learning styles are not textbook oriented.

The integration of technology and media in the social studies program will assist in meeting the
educational needs of all students. Students must understanu the concepts, the potential irtpact
and the uses of technologies, such as electronic communications and computer networking.

Students must be assisted to become critical viewers/readers/listeners of telzvision, magaz.nes,
newspapers, films, .ock videos and other print;electronic media. The classroom should provide
opportunities for students to analyze med:a and the impact of media on their own lives and on
society. E£ducators need to teach students the critical viewing, listening and reading sxills, 2nd
related attituacs that will enable the.. to become selective and discrimir.ating in their habits.




COMPUTER COURSEWARE

Consult the librarian for information regarding software within the school, to locate approprnata
catalogues and schedule time to preview new social studies programs as they become available.
Teachers are encouraged to preview and se‘ect for classroom use word processing and other
software in keeping with the abilities, needs and interests of students.

A pructical resource to assist teachers to gain iasight about the implementation of word processing
programs in classrooms is:

The Writing Process Using the Word Processor, Instructor’s Manual. Alberta Education, Curriculum
Branch, December, 1988.

ACCESS NETWORK

ACCESS offers a variety of resources and servic. 5 to teachers. For nominal dubbing and videotape
fees, teachers may have ACCESS aucio and video library tapes copied. ACCESS also offers a service
called "Night Qwl Dubbing" which allows educators to videotape !ate night educational programs
directly from their own television sets.

ACCESS publishes both an Audio-Visual Catalogue and a comprehensive schedule of programming,
which are available on request. For additiona! information, centact ACCESS NETWGRK, Media
Resource Centre, 295 Midpark Way S.E., Calgary, Alberta, T2X 2A8 (from outside of Calgary,
telephone toll free, 1-800-352-8293; in Calgary, telephone 256-1100).

REGIONAL RESOURCE LiBRARIES

Films and videos are available for loan through the five resource !ibraries hsted below. Ir. some
in>tances, computer software is also loaned. Catalogues of holdings are available upon request.

Zone| Zone One Regional Film Centre
P.0.Box 6536710020 - 101 Street
Peace River, Alberta
T8S 1S3
Telephone: 624-2178

Zones|i and ili Central Alberta Media Service (CAMS)
c/o Sherwood Park Catholic School District
2017 Bren.wood Boulevard
Sherwood Park, Alberta
T8BAOX2
Telephone: 464-5540/467-8896

ZonelV Alberta Central Regional Education Services (ACRES)
County of Lacombe
Box 3220/5140 - 49 Street
Lacombe, Alberta
TOC 150
Telephone: 782-5730




ZoneV South Central Alberta Filin Federation (SCAFF)
Westmount School
Box 30/Wheatland Trail
Strathmore, Alberta
TO0J 2HO
Telephone: 934-5028

Zone VI Southern Alberta Regional Film Centre (SARFC)
McNally School
P.0.Box 845
Lethbridge, Alberta
T1)328
Telephone: 320-7807

OTHER LEARNING RESOURCES

Teachers are encouraged to use a variety of materials in the classroom to enhance student
development. The following resources have been identified as potentially useful for the integrated
Occupational Social Studies 16 Program. These materials have not been evaluated by Alberta
Education and their listing is not to be construed as an explicit or implicit departmental approval for
use. The list is provided as a service only to assist loca. jurisdictions The readability levels of the
resources listed are appropriate for the majority of students who are in the Integrated Occupational
Program. The responsibility for evaluating these resources prior to selection rests with the local
jurisdiction.

Note. Some of the resources listed are available through the Learning Resou:rces Di.ributing
Centre, Alberta Education. Teachers are encouraged to peruse the Buyers Guide and Buyers
Guide Supplements.

BOOKS/PAMPHLETS

Alberta Zonsumer and Corporate Affairs (Many of the following resourc:s are available in class sets,
free, upon request. Several are suggested resources for Mathematics 16.)

Booklets:  Consumer Complaints
Moving Out
Taking Li.arge of Your Money
Unfair Trade Practices.

|
Tip Sheets: Direct Sales |
Mail Order Buying !
Purchasing Time - Sharing |
Shop Around |
Legal Remedies of Credit Granters in Alberta. }

ConsumerTalk: Aseries of tabloid-style resources focussing on consumerism in Alberta.

Alberta Education. Freedom and Control in Canada. How Much of Each?. Kanata Kit 10. Student
Booklet. Eamonton, Alberta, 1979.

Alberta Education. Native Library Resources for Elementary, Junior and Senior High Schools, Third
Edition. The Native Education Project, 1990.

Anderson, Sheridan. Introducing Canada. Portal Press, Port Moody, B.C., 1988.
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Bland, J. Choosing a Job You’ll Like {30 copy masters). J. Weston Walsh Publishers, Portland, Maine,
1984.

Crewe, James R., Jenifer A. Ludbrook, and Daniel Francis, Living in North America. D.C. Heath
Canada, Ltd., Toronto, Ontario, 1986.

Elrick, Thomas r. Forms in Your Life: A Stude.it Workbook and Guide to Everyday Forms. D.Z. Heath
Canada Ltd., 1986. (A suggested resource for Mathematics 16.)

Evans, Allan S., and T.R. Martinello. Canada’s Century. McGr-v-Hill Ryerson Limited, Toronto,
Ontario, 1978.

Garmon, E. Thomas, and Sidney W. Eckert. The Consumer’s World - Economic Issues and Money
Management. 2nd Edition. McGraw-Hill Ryerson Limited, Montreal, Quebec, 1979.

Hux, Allan, and Fred Jarman. Canada: A Growing Concern. Globe/Modern Curriculum Press,
Toronto, Ontario, 1981.

Jarman, Fredetick E. In Pursuit of Justice. Issues in Canadian Law. Wilzy Publishers of Canada, Ltd.,
Toronto, Ontario, 1976.

Kirbyson, Ronald C. In Search of Canada. Prentice-Hall of Canada, Ltd., Scarborough, Ontario, 1977.

Ontario Ministry of Education. Media Literacy Resource Guide, Intermediate and Senior Divisions.
1989.

Pyrczuak, Fred. Survival Skills in the “Woild of Work. ). Weston Walsh Publishing, Portland, Maine,
1978.

Ryder Verdene. Contemporary Living. The Goodheart-Wilcox Company, Inc., South Holland, lllinois,
1985. (This text supports the Personal Living 10 course.)

Trimble, W. Understanding the Canadian Economy. 6th Edition. Copp Clark Pitman, Toronto,
Ontario, 1975. (This text supports the Economics 20 course.)

University of Alberta. Under 18: You and the Law. Student Legal Services, Edmonton, Alberta, 1987.
Warmke, Roman F., Eugene D. Wyllie, and B.E. Sallans. Consumer Decision Making - Guides to Better
Living. South-Western Publishing Co., Cincinnati, OH, 1972.

PERIODICALS

Canada and tire World is A magazine designed for students reading at Grades 8-11 sevels. It is

published monthly between September and May. R/L Taylor Publishing Consultants Ltd., Box 70u4,
Oakville, Ontario, L6J 615, (416) 338-3394.

Canadian Consumer is published monthly and is available through the Canadian Consumer
Incorporation, Box 9300, Ottawa, Ontario, K1G 3T9.

Canadian Geographic magazine is published bi-monthly and is available through the Royal Canadian
GeographicSociety, 39 McArthur Avenue, Vanier, Ontario, K1L 8L7.

-t
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Consumer Talk is a set of eight consumer information sheets presented in tabloid/newspaper format
and intended for high school students. Class sets may be obtained free of wnarge from Alberta
Consumer and Corporate Affairs regional and district offices and from Box 1616, Edmonton, Alberta,
TSJ 2N9.

National Geograph _is published monthly by the National Geographic Society, 17th and MSTS., N.W.,
Washington, D.C. 20036, or P.O. Box 2174, Washington, D.C. 20013.

News for You magazine is for adults and older teens and features articles on current affairs, sports,
people, legal rights and consumer tips. New Reader Press, 1320 Jamesville Avenue, Syracuse, NY
13210, 1-800-448-8878).

Scholastic Voice magazine is for students in Grades 8-12, but it is written at the Grades 5-9 reading
levels. Eacti magazine may include essays, news articles, poems, short stories, TV scripts, sports news,
cartoons, jol.es, a variety of word games and other features designed to motivate students in English.
Scholastic Voice is published 24 times a year and may be ordered from Scholastic Classroom
Magazines, Scholastic-TAB Publications .td., 123 Newkirk Rd., Richmona Hill, Ontario, Canada L4C
3GS.

Western Producer, published weekly, Western Producer Publishing, P.0.Box 2500, Saskatoon,
S7K 2C4.

FILMS AND VIDEOTAPES

Various films and videotapes are listed in respective sections ¢f this Teachér Resource Manual. Many
of the suggested films and videotapes are available through Regiona! Re<aurce Libraries.

Additional sources of films and videotapes may include:

University of Alberta, Education Library

ACCESS

AADAC

Edmonton Public Library

Government Agencies, e.g., Alberta Social Services, Family and Community Support Services
Alberta Education

Legal Resource Centre, University of A'berta.

® O o © © © O

KITS

Media and Society, NFB, 150 Kent Street, Suite 642, Ottawa, K1A OM9, 1989. A Teacher Resource
Handbook and two videc cassettes with 20 titles grouped as follows. Advertising and Consumerism,
Images of Women; Cultural Identity; and Sovereinty, Power, Politics and Ideology.

SCHOOL LIBRARY

Conference with your librarian before studying each theme. The librarian may be able to assist in
locating appropriate books, newspaper articles, kits, videotapes, pictu e sets, journals and films. /.
valuable book on statisucs, which can be found in most libraries is the £/berta Statistical Resource.

STUDENT SERVICES
High schools often have a student counselling service area where students and teach.ers may obtain

material. The counsellors themselves may be willing to visit the classroom to present information on
pertinent topics to the students.




CLASSRCOM ENVIRONMENTS:
EMOTIONAL AND PHYSiCAL SAFETY

In keeping with the wide range of phyzsical, social and emotional development among adolescents,
social studies activities must be carefully planned with emotional and physical safety in mind.
Teachers may be held liable for negligence of safety policie:, regulations and practices.

EMOTIONAL SAFE]Y

To ensure the emotional safety of students, teachers must:

@ use common sense

o model behaviour that.demonstrates: a) a positive attitude toward emotional safety, b) respect
for individual differences, and ¢} concern for physic il and emotional safety of self and others

e be prepared to consult with appropriate persons when students make sensitive disclosures
(guidance counsellor, parent, administrator, social services)

e be prepared to debrief students following activities leading to emotional disclosures and/or
stress.

SENSITIVE ACTIVITIES

A child may be . . . emotionally injured if he or she is exposed to improper criticism, threats,
humiliation, accusations, or expectations. (Information on The Child Welfare Act (Alberta) and
The Young Offenders Act (Canada) for Educators, Parents, and Students.)

Teachers maust carefully assess planned acuvities with student emotional safety in mind and should
never force students to participate in activities that are genuinely, emotionaliy threatening to them.
This sensitivity must be particularly acute early in the year when students may be more unsure of
themselves, their teachers and their peers.

DISCLOSURES

Students may disclose elements of their personal lives that appear to put them and the teacher in
jeopardy This information might be revealed in the form of journal/logbook entries, tehavioural
preoccupations, or personal confidences.

LEGAL OBLIGATIONS
Teachers must understand lega! obligations in order to respond appropriately to these situatior..

“The Code of Professional Conduct” states that:
“The teacher treats pupils with dignity and respect and is considerate of their circumstances.”

"The teacher may not divulge information about a pupil received in confidence or in the course
of professional dutie- except as required by law er “.here, in the judgement of the teacher, to
do so is in the best interest of the pupil." (The Alberta Teachers’ Association Members’
Handbook)
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The Provincial Child Welfare Act states that anyone:

". .. who has reasonabiz and probable grounds to believe that a c'uld is in need of protective
services shall forthwith report the matter to a director . . .” of Alberta Social %ervices.
(Information on The Child Welfare Act - Alberta Education.)

Also, anyone who does not report the matter to a director of social services:

", .. is guilty of an offence and liable to a fine of not more than $2,000.00 and in default of
vayment, to imprisonment for a term of not more than 6 months."”

"Also, the Act provides that any director of Alberta Social Services, who has grounds to believe
that a professional - such as a teacher - did nct report a child in need of protective services, is
obliged {0 advise the proper governing body cf the occupation or profession.” (nformation on
The Child Welfare Act.)

Localdistricts will have add.tional policies and protocol regarding the reporting of sensitive matters.
2HVYSICAL SAFETY

To ensure the physical safety of studeits, teachers must:

® Uuse COMMON sense

© model behaviour that demonstrates. a) a positive attitude toward physical safety, by respect for
the physical e.ivironment, and ¢) concern for the physical and emotional safety of self and others

o prominently post local emergency telephons numbers adjacent to the telephone(s)

e encurethatstudents are supervised at all times

o become familiar with the healt' safety and fire regulations of the district and province and
continually practise and reinforce them

® beccme cognizant of and cemply with school and «  .rict policies regarding accident reporting

@ instruct all students about hazards involv_ in each activity at the outset and reinforce
continually

e think ahead - plan carefully in order to ensure that activities are aporopriate to the available
space and clas size

e regularly check all equipment ir: ure,

Physical safety ic not just. a series of precautic as to take at the baginning of the year, or a series of
rules to post in the work 2rea. Safety is a state of mind; something that is learned and never
forgotten. Those people who are careful and always "thinic safe” will rarely injure themselvas
while they work. Good safety habits need to be learned early, rein‘orced often and remembered
always.

WGRKPLACE HAZARDOUS MATERIALS INFORMATION SYSTEM

The Workplace Hazardous Materials Information System (WHMIS) is a hazard communications
program designed to protect workers across Canada from injurie. and illnesses caused by exposure
to chemicals. The program uses fede:al and provincial legisla.ion to ensure the labelling of
hazardous materials, the provision of material safety data sheets by suppliers of hazardous materials
and worker education/instruction programs.

Posters, booklets and pamph'ets that describe features of WHMIS are available free of charge from
the nearest Regional Office of Alberta Occupational Health and Safety.

Other resource materials on WHMIS include a videotzpe WHMIS. Working for You and a reference
manual WHMIS Core Material: A Resource Maziual for the Application and Implementation of
WHMIS (1989 Revised Edition). These materials can be ordered through the Alberta Association of
Safety Personnel/Canadian Society of Safety Engineers Provincial Body, P.O. Box 262, Main Post
Office, Edmonton, Alberta, T5] 2J1.
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EVALUATION

Evaluation in Integrated Occupational Program courses should be based on a
diagnostic/developmental approach. Teachers are encouraged to determine the current
performance level of each student and orgznize for instruction accordingly. Various diagnostic
programs, such as Diagnostic Learning and Communication Processes Program {1990) are available
through Alberta Education, Learning Resources Distributing Centre (LRDC).

Evaluation methods should relate directly to specific course components and promote student
growth. Teachers are encouraged to evaluate student progress relative to knowledge, skills and
attitudes throughout the year using a variety of instruments and techniques.

EVALUATING KNOWLEDGE

Students need to be able to demonstrate an understanding of concepts, generalizations and key
understandings based on factual information. Student ability to recognize and memorize factual
content must be balanced with student ability to apply information. Knowledge can be evaluated
by observing students as they solve problems, make decisions, hold discussions, write paragraphs
and reports, complete tests and present information orally. Assessing student knowledge-based
outcomes will provide information to teachers, parents and students relating to individual
achievement. A varie*v of question types/levels should be used when evaluating student
performance. (See Process, "Questioning Strategies" and "SCORER. Test-Taking Strategies".)

EVALUATING SKILLS

Students use many different skills every day in various situations. The teacher has numerous
opportunities for evaluation by observing students using knowledge n a variety of activities,
including research activities and inquiry strategies as well as informal testing situations. An effective
method of evaluating skill development is to place the studerit in a situation that requires the use of
a skill, and then to evaluate his or her performance. Checklists and samples of students’ work are
useful ways to assess skill development.

EVALUATING ATTITUDES

Evaluation of students’ attitudes should be based on thewr growth in relation to the attitude
objectives of the course. Direct observation of student behaviour and evaluation of oral and written
responses to questions are two main approaches to evaluating attitudes. Information about
attitudes can be collected by using an attitude scale that contains a series of positive or negative
statements about a topic or issue. Observing student behaviour in a variety of situations, such as
informal discussion and student self-evaluation may be used to appraise student attitudes.
Checklists and anecdotal records are useful for recording attitude develosment. Record keeping
helps teachers to compare attitudes held by students at the beginning and at the end of the unit or
year. Students’ performance on attitude objectives should not be included in the summative
evaluation used to calculate grades; rather, reporting shou!d be descriptive. Further, to avoid
misunderstandings, teachers are encouraged to present data on attitude development during
student-teacher or student/parent-teacher conferences.

EVALUATION CRITERIA

Teachers are encouraged to use the following criteria to design evaluation strategies, as well as the
overall evaluation plan for each topic and each student. Fvaluation strategies should.
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be constructive

be a continual process

include diagnostic, formative and suramative measures

be purposeful and connected to the teacher's and the course objectives

encompass the full range of social studies objectives (knowledge, skills, attitudes)

be a cooperative process involving active involvement of students and teachers in identifying

objectives

evaluation should include a variety of techniques for obtaining information, e.g., observations,

informal and formal tests, parent and pupil conferences, checklists, written assignments

e maintaining records to provide sufficient information for decision making

e inform parents and students of the goals and objectives of the caourse, the criteria used to
evaluate and the methods of evaluaticn

e nclude judgments about the relationship between personal teaching style, instructional
resources and student achievement

e comply with local accreditation policies.

e o 6 06 ¢ 0O

The following categories briefly descnbe evaluation methods. The listis notinclusive, rather, it may
serve to guide the evaluation process.

INSTRUMENTS AND

TECHNIQUES COMMENTS OR DESCRIPTIONS

ANECDOTAL RECORDS | A continuous log or diary of student prog .ss in written form. Asa
de ailed record of specific observations, anecdotal records provide
useful data for analysis and interpretation..

¥ CHECKLISTS Checklists serve to record performance levels in a variety of
activities/situations, such as the completion of tasks associated with
specific criteria and partizipation in greup/individual activities.
Checklists may be useful for peer, teacher and self-evaluation.

' INTERVIEWS AND Student/teacher conferences may be used to move the student toward
n CONFERENCES increased self-direction; to review an activity, unit or test, and to
acquire student perceptions about progress, etc.

MtDIA Teachers may tape-record tests to evaluate student listening skills and
knowledge. Students may use tape-recordings to respend in a testing
situation. Student performance may be videotaped for evaluation
purposes.

OBSERVATION Observing student behaviour in order to rec. -d performance ona
checklist or to record data for an anecdotal veport is a usefui evaluation
technique. The focus is usually an individual student or a select number
of students undertaking an activity over a given time frame.
Observation can include student responses to questions, use of time
and materials, and participation in discussions and group activities.

SAMPLES OF STUDENT | Samples of student work are collected and qualitative differences in

WORK student work over time are assessed using written work, reports, maps,
tests, etc.

SELF- AND PEER Peer evaluation is used primarily when assessing other students'’

EVALUATION participation skills in group activities. Self-evaluation can be used in

relation to activities and assignments as well as group work. There
should be follow-up to self-evaluation, such as a conference with the
teacher.
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INSTRUMENTS AND

COMMENTS OR CGSCRIPTIONS

TECHNIQUES
SPECIFIC Group activities, such as role playing, simulation games and pane:
ASSIGNMENTS discussions.

Speaking activities, such as oral presentations, interviews and debates.
Displaying/demonstrating activities, such as artwork, charts, graphs,
tables and maps.

Written assignments, such as paragraphs, reports and position papers.

QUESTIONNA.IRES AND
INVENTORIES

Questionnaires may include true/false, multiple choice, key-list,
matching and/or sentence completion questions.

inventories provide checklists which may be related to the student’s
interests and attitudes.

The choices provided to the stem of the question are scaled in terms of
degree of favourableness or acceptability. Examples of useful
inventory choices include:

The Likert Scale - a 5-point key which may be used in connection with
any attitut.e statement. Examples of the key are: strongly approve,
approve, undecided, disapprove or strongly disapprove. A summed
score may be established by weighting the responses to each statement
from 5 for strongly approve to 1 for -trongly disapprove.

The Semantic Differential - uses descrigtive words to indicate possible
responses to an attitudinal object. The response indizates the direction
and intensity of the student's beliefs from + 3 (very favourable)
through 0 (very unfavourable).

Rank Order - a group of three or more items is presented which the
student arranges in order of preference. This type of item is a cross
between matching and key-list questions.

TESTS

Obijective tests - matching, fill-in-the-blank, true/false, multiple choice,
key-list questions.

Free response tests — sentence answers. paragraphs, essays.

Testing should be balanced with other evaluation instruments and
techniques when determining marks for reporting purposes.

Tes's should be scheduled. Unscheduled tests may be used for

diagnostic purposes rather than for grades or report card marks.




SCOPE AND SEQUENCE:
SOCIAL STUDIES 16

Primary goals of the Integrated Occupational Social Studies 16 Program a2 to enhance students’

self-esteem and provide opportunities for students to develop into responsible citizens. A

responsible citizen is one who is knowledgeable, purposeful and makes responsible choices.

Responsible citizenship includes:

e understanding the role, rights and respc~-ibilities of a citizen in a democratic society and a
citizen in the global community (knowledge)

o participating censtructively in the democratic process by making rationai decisions (skills)

e respecting the dignity and worth of self and others (attitudes).

Achieving competence in social studies is a developmental process acquired as skills and related
knowledge and attitudes are refined and expanded over time. XKnowledge, skill and attitude
objectives are interrelated and should be addressed simultaneously.

The scope and sequence chart provides an overview of the knowledge, skill and attitude objectives
to be developmentally and simultaneously addressed in Social Studies 16. Flexibility in organizing
prescribed knowledge, skills and attitudes in keeping with student abilities, interests and needs,
and available resources is encouraged. Current affairs are to be addressed throughout the year as
they apply to the kncwledge, skills and attitudes under study.

KNOWLEDGE OBJECTIVES

Knowledge objectives are listed in the scope and sequence chart as generalizations and key
undersitandings. Related concepts, facts and content are incorporated into the learning objectives
which are shaded in the Program of Studies/Curriculum Guide. Knowledge objectives for social
studies topics are organized through generalizations and key understandings, concepts, and
related facts and content. A generalization is a rule or principle that shows relationships between
two or more concepts. A keyunderstanding is a statement of a major understanding related to the
content of the unit. A concept is anidea or meaning represented by a word, term or other symbol
that stands for a class or group of things. Facts are parts of information that apply to specific
situations, for example, specific statements about people, things, events or ideas. Knowledge
objectives are organized _cording to the following themes:

o Theme A: Being aCitizen

e ThemeB: Youand the Law

o Theme C: Careers - Your Employability.

SKILL OBJI:CTIVES

Skill objectives are listed in the scope and sequence chart following the knowledge objectives.
Process, communication and participation skuls and inquiry stiategies are interdependent and may
be taught within the suggested themes outlined in this document and the Program of
Studies/Curricvlum Guide, or within locally developed themes. The thematic structure facilitates
interdependency, resulting in an integrated social studies program. A chart illustrating the skill- to
be developed and reinforced at each grade level follows the scope and sequence chart.

Students differ in the rate at which they acquire skills. Successful sequencing involves altering and
adjusting learning tasks to suit the individual student’s needs, interests and growth patterns. The
sequence should begin with the present perfc.inance of the stucent, lead to the diagnosis of
problem areas and focus on promoting social studies growth.
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The skills to be developmentally addressed at each grade level throughout the social studies
program anc integrated with kiid>wledge and attitude objectives, are organized as follows:

PROCESS SKILLS: Process skills enable the lea. ar tc gather, organize, appraise and apply
information and ideas. Students will be expectea to locate, interpret, organize, analyze,
synthesize and evaluate information.

COMMUNICATION SKILLS. Communication in social studies invelves expressing and presenting
information and ideas. Stuuents will be expected to use saeaking and writing skills to convey
information and express ideas, thoughts and feelings.

PARTICIPATION SKILLS. Participation skills enable the {earner to apply process and commur: 'cation
skills to interact with others. Students will be expected to recugi.ize the purpose of group activitie.
and enhance the purpose through appropriate use of participation skills.

INQUIRY STRATEGIES: enable the learner to use process, communication and part”™ pation skills to
answer questions, solve problems and make decisions. Students will be expected to:

® use critical/creative thinking to solve problems, make decisions and answer questions

e examine the processes whereby decisions affecting themselves and society are made

© use appropriate inquiry models to answer questions, solve probiems and make decisions.

ATTITUDE OBJE.TIVES

Attitude objectives follow the skill objectives and are listed relative to the three topics o7 the
program. Students should participate in activities that help develop positive attitudes toward one
another and society, and encourage the examination of the persnectives of others.

The attitude objectives describe a way of thinking, feeling or acting and are developed through a
variety of learning experiences that encompass knowledge and skiit objectives. These experiences
include participation in specific activities, the develcpment of pgsitive attitudes toward one
another and learning in an atmosphere of free and open inquiry. Attitude okjectives should
receive continuous and informal evaluation.

The development cf the positive attitudes needed for responsible citizenship is a gradual and

ongoing precess. The attitude objectives for social studies, which students should develop,

include:

- positive attitudes about learning

—~ positive and reaiistic attitudes about one’s self

- attitudes of respect, tolerance and understanding toward individuals, groups and cultures in
Jne's community and in other communities (local, regional, national, global)

- positive attitudes about democracy, aduding an appreciation of the rights, privileges and
responsibilities of <itizenship

- a? attli)tude of responsibility toward the environment and community (local, regional, national,
global).

Teachers are encouraged tc refer to the Program of Studies/Curriculum Guide. The thematic
approach presented in this document and in the Program of Studies,Curriculum Guide provides the
integration of social stivdies knowledge, skills and attitudes.

The Incegrated Occupational Social Studies 16 Program focussas on expanding the a.plication cf
skill,, developing attitudes and acquiring knowledge introduced in preceding grades within new
contexts.




SOCIAL STUDIES 16: KNOWLEDGE OBJECTIVES

The generalizations and key understandings, concepts and facts iisted in this topic are presented as an
outline of the required content and help to organize the knowledge objectives. The generalizations and
key understandings are the most important knowledge objectives. The concepts, related facts and content
should be developed and used to facili.ate an understanding of the generalizations and key understandings.

GENERALIZATIONS AND KEY
UNDERSTANDINGS

CONCEPTS

RELATED FACTS AND CONTENT

THEME A: BEING A CITIZEN

Students will be expected to
understand that:

e politics are a feature of everyday
life

e thereare avariety of means used to
resolve disagreements in a
democratic society

® the formalstructure of the
Canadian government contributes
to the decision-making process in
Canada

Students will be
expected to develop an
understanding of the
following concepts:

decision making
organization

conflict
cooperation
justice

democracy
responsible

government
federal system
party system
rule of law

Students will be expected to use the
related facts and content to develop the
generalizations, key understanding and
concepts:

Examples of consensus, arbitration,
influence, negotiation, appeals and
compromise related to:

e penr.onal decision-making strategies
used at home, atschool, in the
workpiace and in the community

e (cision-making strategies used by
family members, friends, teachers,
employers

e decision-making strategies used by
familiar organizations
- Students’ Union
- workplace
- school, school board
- municipal government.

Levels of government ano major
responsibilities

- federal

-~ provincial

- municipal.

History as it relates to the development
of decision-making processesin
Canada, and may include:

- constitutional monarchy

- representative government

- signific="tindividuals and groups.

Branches of government
- exacutive

- legislative

- judicial.

Passage of a recent/current bill; e.g.,
seat belt law.

Major political parties

-~ New Democratic Party

~ Liberal Party

- Progressive Conservative Party.

DN
(V)
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GENERALIZATIONS AND KEY
UNDERSTANDINGS

CONCEPTS

RELATED FACTS AND CONTENT

THEME A (continued)

e citizens can be involved and
participate in society

e thereare manyways to participate

in and influence the political

decision-making process in Canada

e one can compare Canadian politics

and governmentwith other
countries by studying current
affairs.

THEML B: YOU AND THE LAW

Students will be expected to
understand that:

citizenship in a dernocratic society is
based upon individuals and groups
recognizing and exercising rights
and responsibilities

laws of a ceuntry relate to the
needs, rights and responsibilities of
individuals and society

rights and responsibilities continue
to change and specific rights and
responsibilities are associated with
aspects of Canadian society such as
marriage, divorce, contracts

current affairs presented in the
media may provide insight into the
rights, responsibilities and
privileges of self and others.

participatory
citizenship

power
i1. tuence

Students will be
expected to develop an
understanding of the
following concepts:

responsibilities
rights
dissrimination
prejudice
tolerance

Examples of community participation
opportunities:

e Volunteerism

e Crimestoppers

e Rural/Neighbourhood Watch

e Block Parent Associations

e Service groups/organizations.

Examples of citizen input/influence:

o individual/special interest group
lobbying th- 'ugh letters,
telephone ., demonstrations,
petitions

e picbiscites.

Role of media in influencing
individual/government decision-
making processes.

Students will be expected to use the
related facts and content to develop

the generalizations, key understanding
and concepts:

Examples of familiar laws and
regulations associated with schooi,
workplace and community; e.g., traffic
laws, iliegal substarie laws, laws
associated with dscrimination at the
workplace; regulations at the
workplace dealing with hours, wages,
safety standards, etc.

Def.ne/distinguish between laws,
regulations and privileges.

Relevant sections ~f/information

related to:

e Canadian Charter of Rights and
Freedoms

o Individual Rights Protection Act

e Alberta Human Rights Commission

¢ legal system.

Legal/Human Rights organizationsin
the community.
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GENERALIZATIONS AND KEY
UNDERSTANDINGS

CONCEPTS

RELATED FACTS AND CONTENT

THEMEB (cuntinued)

THEME C: CAREERS - YOUR
EMPLOYABILITY

Students will be expected to
understand that:

e learningisa lifelong process and
may involve on-site training,
urpgrading and retraining

® a positive, realistic self-imare will
contribute to employment success

e knowledge, skills and attitudes
learned ‘1 5chool can be transferred
and appiivd to the working world

e rights, responsibilitics and laws
relate to the workplace, employees
and employers

e employment patterns continue to
change due to a variety of
circumstances

e thereare personal and social
benefits of employment

e effective management of one's
earnings may contribute to quality
of life

@ becoming increasingly aware of
current affairs may help prepare
individuals to select employment/
career opportunities.

Students will be
expected to develop an
understanding of the
following conc.pte.

employability
upgrading
retraining

jobs

careers

uniens

personal econamics

Case study using a current/recent issue
about one of the following:

children’s rights

disabled persons rights

cultural minority rights

abvoriginal rights

women'’s rinhts

language rights.

Students will be expected to use: the
related facts and content to develop the
generalizations, key understanding and
concepts:

Personal knowledge, skills and
attitudes suitable for empleyment.

Knowledge, skilis and attitudes
required for specificemployment
opportunities within the community,
province and country.

Community employment opportunities
within the eight clusters of the
Occupational Component.

Continuing educution opportunities in
the community ana at the workplace.

Information about:

~ lawsin the workplace

~ rights of employees/employers
(e.g., unions, etc.)

~ responsibilities of employees/
employers.

Community employment information
sources:

- Warkza:<' Compensation Board
Alberta Coreer Centres

~ Community Colleges
print/non-print media.
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SKILL OBJECTIVES

Process, communication and participatiun skills are interrelated and integrated with knov.ledge and
atti*ade objectives in this Tescher Resource Manual and the Program of Studies/Curriculum Guide.
Skills are interrelated and are to be addressed simultaneously.

PROCESS SKILLS: Students will be expr2cted to develop the ability to:

gatber, identify and use relevant information from pr...t and non grintsources, e.g., riewspapers,
periodicals, television programs, *™s,.nterviews

distinguish between fact and opinion

analyze and evaluate a variety of solutions to a problem or ar. issue

organize information/material in preparation for a specific task, e.g., reporting a school news
event, summarizing a government decision, activity, making notes for an oral presentation.

COMMUNICATION SKILLS: Students will be expected to develop the ability to:

speak effectively in presenting a point of view

discuss issues by identifying key points and supporting details

convey information and express ideas using a visual format. e.g., demonstrations, charts, graphs,
video

complete a short written assignment, individually or in a group, which may include reporting on
an employment “pportunity of interest, summarizing a racent news event, defending a personal
peosition.

PARTICIPATION SKILLS: Students will be expected to develop the ability to.

interact and worl. effactively with others in a variety of group settings
participate in group decision making and problem solving.

INQUIRY STRATEGIES: Students will be expe.ted to:

develop further the critica! and creative thinking skills necessary f¢ responsible wtizenship
make decisions, consider alternatives and su pcrt their choices

examine the processes whereby decisions affecting themselves and society are made

use appropriate inquiry models to answer questions, solve problems and resolve issues.

ATTITUDE OBJECTIVES

The development of positive atti udes needed for responsible citizenship 1s a gradual and ongoing
process. Knowledge, skill and attitude objectives are interrelated and ‘“.ould be addressed
simultaneously. Students are expected to:

® O ® o 0 O

develop an appreciation of the responsit *lities inherent in the democratic way of life

develop a willingness to accept responsiburity for the consequences of one's actions

develop an appreciation of and respect for the rights of self and othars

value peaceful resolution of conflict

respect the rights of others to hold opinios different from one's own

develop an appreciation of the fact that citizenship involves participation in the commumity and
the nation

continue to develop an apprecistion for enhancing knowledge, skills and attitudes to meet
employment requirements in our changing society.
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SOCIAL STUDIES 16-26 o
SKILL DEVELOPMENT CHART

The program of studies identifies the skills that should be emphasized in each topic. The purpose of
the Social Studies 16-26 Skill Development Chart is to identify the specific skills to be developed and
reinforced, and to indicate where most students are expected to be regarding skills at each grade

level.

The Social Studie, Skill Development Chart suggests a general plan for continuity in skill development
for Social Studies 16-26 that builds upon skills introduced and developed in the junior high school
program. The chart provides a suggested placement of each skill; however, the format does not
reflect how students learn or how the skills should be taught. The teacher determines the actual
introduction of a skill based on the needs and nature of the learner. It is expected that the teacher
will develop the skills in an integrated fashion so that the interrelationships between and among
these skills wis be understood and applied by students. Most of the skills are a shared responsibility
of social studies and other subject areas and may be introduced, developed or reinforced in other
subjects as well. The categories of skills are as follows:

PROCESS SKILLS - skills that enable one to acquire, evaluate and use information, such as
LOCATING, INTERPRETING, ORGANIZING, ANALYZING, SYNTHESIZING, EJALUATING.

COMMUNICATION SKILLS - skills that enable one to express and present information and ideas
through ORAL, VISUAL, and WRITTEN language. ‘

PARTICIPATION SKILLS - skills that enable one to interact with others and include INTERPERSONAL
RELATIONS, GROUP PARTICIPATION and SOCIAL AND POLITICAL PARTICIPATION.

INQUIRY STRATEGIES - combinations of skills that enable one to answer questions, solve.problems
and make decisions, and involve CRITICAL THINKING, CREATIVE THINKING, PROBLEM SOLVING,
DF ZISION MAKING and SOCIAL INQUIRY PROCESS.

SKILL OBJECTIVES

The skill objectives are grouped intc categories for organizational purposes, however, some of the
skills may fit into more than cne category. The skills are not intended to be developed separately or
sequentially as illustrated but are to be developed in conjunction with the knowledge and attitude
objectives.

Skills are best taught in the context of use rather than in isolation, and are best learned by students
practising them. It s important that students be provided regular opportunities to practise skills in a
variety of contexts. In a few instances, appropriate resources may not be available (e.g., access to
computer networks) and skill expectations and developm -t expectations must be adjusted
accordingly.

The skills organization is similar to the format in ine junior high prog~am, but the wording and
presentation of the specific skills have been changend to reflect the expectations of the Integrated
Occupational Program. This chart also includes inquiry strategies and suggestions for developing
critical and creative thinking. c
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‘ SOCIAL STUDIES 16 SOCIAL STUDIES 26

PROCESS SKILLS

Locates reference materials in the library as sources of information:

e ldentifies possible sources and locations of information.*

e Uses the library catalogue tolocate references related to a topic.

e Locates materials, using the Dewey Decimal System.

© Uses periodical indexes such as the

Canadian Periodical Index to locate
information.

@ Uses social science references incl. ing atlases, almanacs, encyclopedias, yearbook., and

dictionaries, to obtain information.

Uses reference materials to find information:

e Uses title, table of contents, index, glossary and appendix to find useful information.

e Uses chapter and section headings, topic sentences and summaries to identify
informaticn.

e locatesinformation in references, using volume letters, key words and indexes.

e Selects passages pertinent to the topic being studied.

Uses newspapers, periodicals and pamphlets as sources of information for a study:
® Becomesaware of the wide range of periodical material as sources of information. .
' o Selects important news items pertinent to topics of study. -
e Organizes periodical material to
support class activities.

Reads to acquire information:

Reads materials to get literal meaning of text.
Adjusts rate of reading to suit material and purpose.
Identifies relevant te .as and information.

Uses context clues to gain meaning.

Reads for a variety of purposes.

Differentiates between main and related ideas.

e Recognizes relationships including
sequence, cause, effect, space, place
and time.

e |Interprets what is read by drawing
inferences.

e Summarizes information in order to fulfil one’s purpose.
® Selects information in order to fulfil
one's purpose.

Listens and observes to acquire information:
e listensand observes with a purpaose.

o Identifies a speaker’s purpose.

o Identities key ideas in a presentation.

* Statements that extend across both the 16 and 26 columns are to be introduced and
developed atthe 16-level, and reinforced and applied within new contexts at the 26-level.
21
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SOCIAL STUDIES 16 SOCIAL STUDIES 26

PROCESS SKILLS (continued)

¢ Relates information gained through
listening and observing, to information
gained from other sources.
e Reserves judgment until a presentation has been heard or observed.
e Notes ideas while listening to and
observing a presentation.

Gathers information from field studies and interviews:

e lIdentifies the purpose of field study or interview.

Plans procedures, rules of conduct, questions, and determines information to be gained.
Develops effective interviewing procedures including the use of appropriate questions.
Records, summarizes and organizesinformation obtained.

L NI

Gathers information using computers, telephone and television information networks:
¢ Operates a computer to enter and retrieve information from a variety of sources.

@ Accesses information through
networks, data banks, and on-line
sources.

e Usesword processing programs to organize information.

Interprets information:
e Translates written and printed materials into terms meaningful to oneself.
Selects main ideas, key points and supporting points.
Classifies data by topic.
Identifies and states the central issue in a topicin one's own words.
o® Predicts outcomes 2d on factual
dat_a{.

Recognizes cause and effect of relationships.

Notes trends and predicts what might happen.

Recognizes there are various interpretations of data:—

Translates data by presenting information in different forms, such as maps, time lines or
diagrams.

Interprets graphs, charts, tables and diagrams:
e Obtainsinformation from a wide variety of graphs, such as line, multiple line, horizontal
bar, vertical bar and divided cirle.
e interpretsgraphs, charts and tables presented in course materials.
e Identifies relationships among data presented in graphs, charts and tables.
e Relates data obtained ¢rom graphs,

charts, tables and diagrams to other
data.

Interprets pictures, photograpi 3 and cartoons:

¢ Recognizes cartoons and pictures as sources of information.
C.termines main idea¢ end identifies detail in pictorial material.
Uses picture clues, titles and captions to aid comprehension.
interprets the point of view expressed in cartoons.
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PROCESS SKILLS (continued)

Interprets visual materials such as art, television, film and drama:
@ Uses visual materials as sources of information.

o Describes the content of material.

e Determines the main and related ideas in visual matarial.

¢ Identifies the purpose and message of visual communication.

Interprets maps, alobes and air photos:
¢ Uses avariety of maps for a variety of purposes.
o Interprets and uses map legends and map symbols on a variety of maps.
® Recognizes features shown on contour
maps and air photos.
¢ Recognizes that relief drawing, colour
relief, and contour lines represents the
characteristics of an area.
¢ Orients oneself to the relative location of places and direction from place to place.
Determines distance and compares distances on maps by using different scales.
o Locates places and features using a grid system suct as latitude and longitude or letter
key systems.

e Lllses geographic terminology to
describe physical features and
geographic features.

e Reads and interprets information from
specialized maps such as thematic maps
and distribution maps.

!dentifies and interprets patterns and relationships among geographic data.
© Recognizes relauonships among locations of cities, water bodies, continents and
countries.

@ Interprets relationships of data relative
to locations of settlements, natural
resources, industties, trade, etc.

e Uses sequences of maps to show
change; e.g., boundaries, nopulation
shifts, historical developments.

e Constructs simple maps of an area to
show geographic relationships.

Understands time and chronology:

¢ Identifies an event as part of a chronological series of happenings.

Arranges related events and ideas in chronological order.

Organizes historical information by making simple time lines and flow charts.
Identifies immediate ciuses and underlying causes of historical avents.
Identifies relationships among historical events.

Qrganizes information:

¢ Selectsrelevant factual data for a particular purpose.

© Records information in note form to show organization of ideas.

o Makes an outline of a topic from material read, heard or viewed from multiple sources
of data.
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PROCESS SKILLS (continued)

Organizes material to answer questions from material heard, viewec or read.
Sorts information into categories according to specific criteria.

Composes headings or titles for information summarized.

Compiles a table of contents to show order.

Organizes data in visual form - tables, graphs andcharts.

Analyzes information:
e Compares accourits to see if they are identical, similar, related or unrelated.
e Distinguishes between fact and fiction, fact and opinicn, and fact and value.
@ Detects bias or propaganda in data
presented.
o Identifies point of view or perspective.
& Recognizes the authority and expertise
of sources.
e Examines arguments for consistency
and contradiction.
@ Determines whether evidence assembled is accurate and relevant to a topic.
e Recognizes underlying assumptions of a
statement or position.
¢ Determinesvalues underlying a position.
e Applies appropriate modals such as diagramming, webbing, concept maps, retrieval
charts and flow charts to analyze data.

Synthesizes information:
e Summarizes material presented.
e Restates major ideas of a topicin concise form.
e Drawsinferences from data.
Develops concepts from descriptive data.
Draws generalizations by recognizing relationships between concepts.
Relates significant ideas to support a point of view.
Formulates opinion based on critical examination of information.
Proposes a new plan of action or operation.
Develops information in visual forms such as charts, graphs, diagrams or models to
support a point.
o Formulatesalternative answers, solutions, conclusions or decisions to a problem.

Evaluates information:
¢ Evaluates the desirability and feasibility o7 alternative solutions, decisions or actions.
¢ Evaluates the process used to arrive at an answer, solution, conclusion or decision.
o Considers which source of information
is more acceptable and why.
o Evaluates the adequacy of information
about an issue.
& Recognizes the reliability and validity of
information - source, objectivity,
accuracy, currency, consistency.
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|

COMMUNICATION SKILLS

ORAL

o Develops and uses vocabulary appropriate ta course content.

e Speaks to the topicin discussion.

® Defends point of view through oral presentation.

o Expresses ideas with confidence.

o crpresses thoughts clearly in oral form, to
an increasing variety of audiences, for a
variaty of pusposes.

o Communicates effectively in a variety of
situations - group, panel, formal debate,
seminar, forum.

¢ Delivers information in oral presentations
with the aid of prepared notes.

e Develops facility in communicating orally
through audio and visual media.

VISUAL

e Selectsand uses an appropriate medium for presenting ideas.

e Constructs appropriate visual aids such as maps, charts, graphs, pictures, illustrations and
time lines, tosupport ideas.

o Produces and displays information using a variety of me:ihods, such as models, murals,
collages, dioramas, artwork, cartoons, films, slides and videotapes to show
understan ing.

WRITTEN

e Writesideasin correct sentencesin one's own words.

o Expressesideasin clear, coherent paragraphs.

e Writes multiple paragraph compositions
about a topic.

e Uses various methods for developing a piece of writing such as reasons, examples,
sequencing and comparisons.

o Writesshortreports and research papers.

e Writes independently to express one's
views.

® Writes to support a position, using factual
details or other methods of support such as
examples and quoting authorities.

e Selects role, audience, format, topic and verb forms to express ideas for various
purposes.

e Revises and edits writtenvork to achieve one's purpose.

e Credits quoted and paraphrased material in
writing - footnotes.

o Prepares a bibliography of sources used in
research.

e Maintains well-written notebooks and class records.
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PARTICIPATION SKILLS

INTERPERSONAL RELATIONS

o Shows respect for the rights and opinions of others.

o Interacts with others in accordance with social rules.

o Demonstrates willingness and ability Lo interact with others.

e Responds volunterily to the needs of others in distress.

¢ Offers encouragement and approval to others.

e Resolves conflict through compromise and co-operation.

o Demonstrates the ability ‘o disagree in an acceptable manner.

¢ Dispiays self-confidence and self-control.

o Develops independent work habits.

o Works independently and effectively.

o Seeks helo when required.

GROUP PARTICIPATION

o  Works effectively with othersin a variety of group settings.

e Participatesin setting goals, rules and guidelines for group work.

o Cemonstrates an ability to follow group rules, keep to the task and abide by group
decisions.

o Accepts the role of leader or follower, as the situation requires.

¢ Contributes to gro tp processes by providing supporting ideas, extending ideas,
paraphrasing ideas i +’ working toward consensus.

o Makes meaningful .itributions to discussion and group work.

o Participate as a ¢ sup member in organizing and planning activities and in making
decisions.

o Participates in persuading, compromising, debating and negotiating to resolve conflicts
and differences.

o Distinguishes between work that can be done efficiently by individuals and that which

calls for group effort.
o ldentifies, develops and applies leadership
abilities.

SOCIAL AND POLITICAL PARTICIPATION

Keeps informed on issues that affect society.
Identifies situations in which social action is required.
Becomes involved in social and political processes.

o Influences those in positions of power, to

achieve social improvements,

Exercises the responsibilities, obligations and duties inherent in a democratic way of life.
Develops the personal commitment necessary for responsible community involvement.
Employs public and private services to assist in solving individual or community
problems.
Develops self-direction and self-discipline required to achieve goals.
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INQUIRY STRATEGIES

CRITICAL THINKING
e Distinguishes between facts and values.
e Determines reliability of data.
e Determines the accuracy of data.
Distinguishes between relevant and irrelevant information.
o Detects bias in materials.
Considers personal vaiues as a guide to decision making.
Examines and assesses a variety ef viewpoints on issues before forming an opinion.
Examines evidence and considers alternatives before making a decision.
Identifies, uses and evaluates various approaches to solve problems.

L N N A 4

CREATIVE THINKING
e Brainstorms to collect novel and v ide-ranging ideas.
e Visualizes a unique way of performing a
task.
e Predicts a trend in society.
e Develops an analogy to show relationships
in anew light.
@ Produces a model to demonstrate learning.
e Statesintuitive thoughts that mav reveal new insights.
e Developsinnovative approaches in learning.
o Demonstrates independence of thought.

PROBLEM SOLVING

e Defines a problem/question.

e Develops questions or hypotheses to quide research.
e Gathers, organizes and interprets information.

o Develops a conclusion/solution.

DECISION MAKING

Identifies an issue.

Identifies possible alternatives.

Devises a plan for research.

Gathers, organizes and interprets information.

E-aluates alternatives, using collected information.

Makes a decision, plan or takes action consistent with position held if desirable or
feasible.

Evaluates the action plan and the decision-making process.

e e 0 0

SOCIAL INQUIRY PROCESS

Identifies and focusses on the issue.
Establishes research questions and procedures.
Gathers and organizesdata.

Analyzes and evaluates data.

Synthesizes data.

Resolves the issue (postpones taking action).
Applies the decision.

Evaluates the decision 7.nd procass.




THEME A: BEING A CITIZEN

OVERVIEW

Responsible citizenship involves the ability to make knowledgeable, purposeful decisions, make

responsible choices, respect the dignity and worth of self and others, and recognize that Canada is

part of the global community. Knowledge about the structure of the Canadian government and

decision-making processes will assist one to become involved and participate in society. Te..chers are

encouraged to use this initial thematic unit to:

e develop a positive, open learning environment

e provide opportunities fcr students to become familiar v (.h classmates and the learning
environment

e establish classroom procedures.

PURPOSE: The purpoze of this thematic unit is to enable students to:

# understand the Canadian political system and governinent decision-making
precesses
identify ways one may participate in Canadian decision-making processes
understand political points of view
recognize and apply conflict resolution strategies
identify people, groups and events in Canadian history that have influenced
decision-making processes in Canada.

Current affairs are to be included to enhance the knowledge, skills and attitudes addressed within
this thematic unit. Geography as it applies to current events and the promotion of global awareness,
is included.

Social studies at the Grades 8 and 9 levels focussas on self, family and community. Social Studies 16
and 6 extend that focus to include understanding at the provincial, national and global levels.
Teachers are encouraged, however, to initiate understanding using student experiences. Relating
knowiedge, skills and attitudes to student's lives and building upon those personal experiences will
enhance student ability to recognize how course content applies to the family, workplace,
community, provisice, country and world.

Work-
l\ Self II p|ace
\ /

N Community

W

COOPERATIVE PLANNING among teachers is necessary to ensure the integration of skills, strategies
and attitudes, and consistency of expectations. Continuous joint pla, ning at the local level will
facilitate the enhancement, rather than the duplication of the knowledge, skills and attitudes
students are expected to acquire.
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COMMUNITY PARTNERSHIP opportunities exist within this thematic unit and will include:

e bringing the community to tke classrcom by inviting local personnel to discuss/present specific
issues relating to participatory citizenship

e taking the classroom to the community through field trips tc government agencies, businesses,
community organizations, etc.

Specific community partnership activities are suggested at the end of tais thematic unit.

LEARNING OBJECTIVES

Knowledge, skill and attitude objectives are interrelated and, therefore. should not be addressed
separatcly or sequentially. The achievement of any one objactive is directly related to the
achievem=nt of another, hence, they should be pursued simultaneously.

XKNOWLEDGE OBJECTIVES

The generalizations ana key understandings, concepts and facts listed in this thematic unit are
presentzd as an outline of the required content and help to organize the knowledge objectives.
The genetalizations and key understandings are the most important knowledge objectives.
Concepts, related facts and content are to be developed and used to facilitate an understanding
of the generalizations and key understandings.

GENERALIZATIONS AND KEY
UNDERSTANDINGS CONCEPTS RELATED FACTS AND CONTENT

Students will be
expected to

develop an Students will be expected to use the
understanding of | related facts and content to develop the
Students will be expected to the following generalizations, key understanding and
understand that: concepts: concepts:
& politics are a feature of decision making | Examples of consensus, arbitration,
everyday life organization negotiation, appeals and compromise
related to:
o therearea variety of means conflict s personal decision-making strategies
used to resolve disagreements | cooperation used at hore, at school, in the
in ademocratic society justice workplace and in the community

e decision-making strategies used by
family members, fiiends, teachers,
employers

o decision-making strategies used by
familiar organizations
- studsintdunjon
- workplace
- school, school board
- municipal government.
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the pclitical decision-making
precess in Canada

one can better understand
Canadian politics and
government by studying
current affairs

GENERALIZATIONS AND KEY . ,
UNDERSTANDINGS CONZEPTS RELZTED FACTS AND CONTENT
o the formal structure of the democracy Levels of government and major
Canadian government responsible responsibilities
contributes to the decision- government |- federal
making process in Canada federal system - provincial
party system - municipal.
rule of law
History as it relates to the development
of decision-making processesin
Canada, which may include:
~ constitutional monarchy
-~ representative government
- significantindividuals and groups.
Branches of government
- executive
-~ legislative
- judidial.
Passage of a recent/current bill; e.g.,
seat beltlaw.
Majorpe¢ il parties
~ Liberal Party
-~ New Democratic Party
~ Progressive Conservative Party
- Reform Party.
@ citizens' . .involves participatory Examples of community participation
participating in society citizenship opportunities:
@ Volunteerism
@ therearemanywaysto power e Crime stoppeis
participate in and influence influence F ..al/Neighbourhood Watch

.
e Block Parent Associations
e Service groups/organizations.

Examples of citizen input/influence:

e individual/special interest group
lobbying through letters,
telephone calls, demonstrations,
petitions

e plebiscites.

Role of media in influencing
individual/government decision-
making processes.
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SKILL OBJECTIVES

The skills component of the program enables students to develop and apply process,
communication and participation skills, as well as inquiry strategies.

Social studies skills are integrated in the suggested activities listed in this thematic unit.
Throughout this unit, students will be expected to develop the ability to use:

PROCESS SKILLS to:
o gather, identify and use relevant information from print and non-print scurces

e distinguish between fact and opinion.

COMMUNICATION SKILLS to: ) ) )
o discuss issues by identifying key points and supporting details
e conveyinformation and express ideas using a visual format.

PARTICIPATION SKILLS to:
e interact and work effectively with ott ers in a variety of group settings
e participate in group decision making and problem solving.

INQUIRY STRATZGIES to:
e develop further the critical and creative thinking skills necessary for responsibie
citizenship.

ATTITUDE OBJECTIVES

The attitude objectives of the orogram relate to ways of thinking, feeling or behaving and
are developed through a variety of learning experiences that encompass knowledge and skill
objectives. The development of positive attitudes needed for responsible citizenship is a
gradual and ongoing process. Throughout this thematic unit, students will be expected to:

e develop an appreciation of the neced for discussion, cooperation and - mpromise to
resolve conflicts and make decisior:s

e value g2aceful resoluxion of conflict

e respect the rights of others to have political views and opinions different from one’s own

o develop an appreciction of the fact that citizenship involves awareness of and
participation in the cornmunity, province, nation and world.
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ELEMENTS OF A DAILY LESSON PLAN
1. Generalization or Key Understanding
Topic

Purpose or Main Ildea

> w o

Lesson Objectives
a. Concepts

b. Skills

c. Attituces

5. Learning Resources

6. Methodology
a. Opening Activities
b. Levelopmental Activities
¢. Ciusing Activities

7. Assignment
8. Time

9. Evawation

A daily lesson plan is similar in structure to a unit plan. Some unit plans may be in the form of
plans for daily instruction. The daily lesson cbjectives explain the purpose of the lesson by stating
what is to be accomplished. The methodology presents a step-by-step outline of the procedures
the teacher will use to meet the objectives and how the iearning resources are to be used. The
assignment and evaluation have several purposes, such as to give students opportunities to apply
the concepts, skills and attitudes, to allow the teacher to give individual help and to provide
opportunities for teachers and students to assess what has been learned.

The amount of information in a da..y lesson plan will vary according to the activities planned.

Students should be informed of the purpose of every lesson. Teachers are encouraged to write the
purpose or objectives on the chalkboard.

DAILY LESSON PLAN SAMPLE
Generalization or Key Understanding:
Topic:
Purpose/Main ldea: Date:
Lesson Learning Methodology | Time
Objectives | Resources/Materials | Strategies/Activities (Minutes)
Concept: Opener: 5-10 min.
Skiils: Development: 20-40 min.
Attitudes: Closure: 5-10 min.

Evaluation: 5+ min. (will vary according to the nature, format and focus of evaluation)
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LEARNING RESOURCES

e Sections from the basic student resource, Canadians in the Twentieth Century, that may enhance
student development include thy following. Specific pages from the student resources are
referenced in the suggested activities.

Chapter8:  "The Seventies and Beyond*, pp. 215-250.
Chapter9:  "Toward the Twenty-First Century”, pp. 252-260.
Chapter 10: "The Government* of Canada", pp. 262-288.

e Social Studies 16 Frogram of Stua'es/Curriculum Guide preamble and Theme A. Being a Citizen
provide additional assistance to teachers when rlating course content to real life experiences,
applications across the curriculum and community partnerships.

e Printand non-print resources used in Social Studies 13, Topic B, may assst teachers when planning
for instruction.

The learing resources listed below have been identified as potentially useful for Social Stedies 16.
Except where desigrated, these titles have not been evaluated by A'berta Education and their listing
is not to be construed as an explicit or implicit departmental approval for use. These titles are
provided as a service only to assist local jurisdictions in identifying potentially useful learning
resources. The responsibility for evaluation of these resources prior to selection rests with the local
jurisdiction.
FILMS/VIDEOTAPES (Many of the materials listed are available through regional recource librarics,
see pp. 5 and 6. Teachers are encouraged to peruse and select for classroom use
avariety of materials.)

s Canadian Government and Politics: Political Parties, ACCESS, 1984.
e Canadian Government and Politics: Pressure Gioups and the Media, ACCESS, 1984.

PAINT MATERIAL

A supply of periodicals relating t .ocial studies would be uszful to supplement this unit, such as ivews
for You and Canada and the World.

ORGANIZATIONS/AGENCIES

Teachers are encouraged to use print and non-print materials available through commun:
resources, cuch 2s government offices, businesses, etc. (See pp. 6 and 7.)

SUGGESTED ACTIVITIES

1. Provide opportunities for students to organ.. their notebooks into sections, such as notes,
assignment/homework schedule, vocabulary, journal, tests and review, etc.

2 Distribute copies of “Previewing a Resource” (see Proces:) and provide opportunities fer students
individualiy or in _roups to become familiar with the print resources to be used throughout this
thematic unit, such as the basic student resource, periodicals and newspapers. (Conference with
the English 16 teacher and/or refer to the English 16 Teacher Resource Manual, Theme C. Media
Madness and Reading Strand, Yor additional suggestions related % resource familiarity. See also
Process, "Reading Rates".)
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3. Provide opportunities for students to become comfortable in the classroom environment and
familiar with the teacher and classmates through activities that promote success, active
involvement and interaction. A combination of individual, partner, small group and whole class
activities may be included. Teachers may refer to the SKILLS section, Participation, for additional
assistance during nitial planning stages (e.g., Participation, "Sociograms”, "Self-Evaluation in
Group Discussions”, “Non-Verbal Cues” and “Deazling with Anger").

a.

Distribute appropriate paper or folders to enable students to begin a social studies
folder/portfolio. Students will contribute assignments, tests, news articles, maps, etc.,
throughout the year. Arrange a specific she'f or file cabinet drawer for folder storage. (See
Process, "Student Evaluation Record".)

Write the title of the thematic unit on poster paper. Have students brainstorm their ideas on
what "Being a Citizen" means to them. Record and post their responses. Provide
opgortunities for students to refer to, add to and/or modify their responses throughout this
unit.

Remind students that being a responsible citizen involves knowledge about the geography of
Canada and other countries. Have provincial, national and world maps posted in the
classroom and atlases available to students. Provide opportunities for students to use current
issues in the news and :mplete related provincial, national or global mapping activities
individually orin pairs. (See Process, "Mapping Activities* and "Current Affairs".)

Have students map the school, a business section of the community, the area in which they
live, etc., using symbols, legends, a grid system and an appropriate scale. (See Process,
“Mapping Activities".)

Organize a class walk throughout the community adjacent to the school. Provide

opportunities for students to reflect on their impressions of the community through a variety

of activities.

e Have students draw and paint an abstract or real life mural of the area.

e Have students develop small group collages portraying the social geography of the area.

e Encourage students to develop a visual presentation of the community to be displayed in
the school or in a community shopping centre, senior citizens centre, hospital, nursing
home, et-.

Provide opportunities for students to .dentify and locate human and other resources within

the school and community that may provide ir.formation relative to the knowledge objectives

addressed in this thematic unit (i.e., newspapers, telephone books, community biliboards,
local radio/television services, government offices).

e Have students write or telephone representatives of community resources to request
information that may be relevant to this thematic unit, =2.qg., representatives of political
parties, branches of the government and government-related organizations. (See
Writing, "Computers in the Writing Process".)

Have students apply prot...m-solving/decision-making strategies to organize the classroom,
determine bulletin board topics and organize displays, i.e., sections of the bulletin board for
current events, maps, relevant posters, student original work, 2 social studies resource centre,
etc. (See Inquiry, “Inquiry Models", A Problem-Solving/Decision-Making Framewvurk for
1.0.P." and "Dealing with Anger".)
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h. Provide npportunities for students to becomo familizr with classmates and develop
interpersonal skills through discussion. Current issues and events focused on the school or ‘
reported in the media will provide topics for discussion. (See Participation, “Cooperative
Learning”, "Instruction In and About Small Group Discussions”, “Non-Verbal Cues®,
"Discussion Gambits* and Process, "Current Affairs".)

e Have students use a problem-solving model to identify a current issue, and brainstorm
and develop alternative strategies for resolving the istue. Have students compare
alternative resolution strategies with classmates and with the strategy identified in the
media. (See Inquiry, “Inquiry Models", etc.)

o Have students evaluate personal performance in discussion .ituations throughout the
term. (See Participation, “Self-Evaluation in Group Discussions” and "Listening Survey".)

4. Provide oppertunities for students to become actively involved in making classroom: decisions.
(See Inguiry, "Sample: A Model for Making Decisicns.”) Guide the decision-making processes to
include the following five strategies:

arbitration - process whereby disputing parties present their points-of-view to an impartial
individual who makes a decision

consensus - processinvolving general agreement

appeals - process of presenting a dispute to a higher authority; e.g., hlgher court

negotiation - process of settling a dispute through discussion

compromise - process in which each s*e in a dispute makes concessions.

a. Have students develop a set of classroom rules, organize a field trip, develop a schedule for
the computer or make decisions about community issues using one or all of the five strategies
listed. Topics may include:

- waste disposal
- public transit services

- gassline prices
- recreation facilities and events
- parking facilities at school.

b. Write the definiticns of the five decis.on-making strategies listed above on index cards.
(Note. Teachers may expand the definitions provided.) Have students organize themselves
into five groups and distribute a card to each group. Have each group use the strategy on
their card to make a decision about an issue.

e Provide opportunities for groups to discuss the positive and negative factors of each
strategy. Have one member of each group report on the process involved in using the
strategy and the positive and negative factors. Have classmates make notes on the report
and initiate di+ Jssion about each strategy. (See Process, “Note-Taking Strategies"”.)

e Have each group develop a role playing activity to present to classmates in which the
appropriate decision-making strategy is the focus of the activity.

c. Provide opportunities for students to share examples of decision-making strategies used 2*
home and at the workplace. Have students determine whether arbitration, consensus,
appeals, negotiation and compromise occurred in the examples. (See Inquiry, “Sample. A
Model for Making Decisions".)

d. Have students attend a formal meeting of an organization, su  as the Students’ Union,
school board or a meeting at the workplace. Have students observe, take brief notes and
record activities involving arbitration, consensus, appeals, negotiation and compromise.
Provide opportunities for students to share information with classmates in writing or orally.
(See Process, "Note-Taking Strategies" and "Organizing for Writing and Speaking".) ‘
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Initiate a discussion with students about individual control/lack of control uring the decision-
makino ~rocess. Have students make two columns in their notebooks and label them as indicated
in the n. stration below. Have students brainstorm in groups or as a total class and list situations
in the appropriate columns. Provide opportunities for students to discuss an:. compare columns
with classmates. Have students place the'r lists in their foldars for future referznce.

e.g.,

1 have nol/little control over these  have total/a great deal of control over
situations (I feel powerless) these situations (I feel powerful)
courses offered at school spending personal income

use of family car hairstyle, length, colour

employment opportunities in community career selection

Have students select a situation over which they believe they have little control, such as “use of
the family car". Ask the class to outline an ideal situation in which all involved parties are
satisfied with the decision. Direct student responses to narallel a decision-making model, such as
the model outlined below. (See Inquiry, "Sample: A Model for Makiny Decisions", "Inquiry
Models" and "Inquiry and Social Studies Skills".)

DECISION-MAKING MODEL SAMPLE ISSUE: FAMILY CAR USE

Understand the Issue

Identify the issue. o How can | obtain increased use of
the family car?

e lam 17 yearsold.
e | havedriven well for three years.
e | have takendrivereducation.

e Reviewwnatisknown.

Develop and Carry OutaPlan

e Identify possible alternatives. o Ask to have the car whenever |
wantit.
© Take the car without asking.
¢ Gather, organize and interpret e Wait until parents decide to
information increase time.
(identify consequences). e Ask to have the car for a specific
activity.
e Make adecision. ¢ Decide to ask parents for the

family car to take to the basketball
game Thursday night.

Apply the Decision and Review

e Acton the decision. ® Ask parents for the use of the car
on Thursday, supporting your
request with information

gathered.
e Evaluate the apﬁrqpriateness of the e What other decision or method
decision througn time. may have resulted in equal, or
greater success?

@ What procedure should be used to
acquire additional time with the
family car?
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Administer to students “External Versus Internal Locus of Control” questionnaires (see inquiry)
or. severa occasions throughout the term and have students score their responses. Use the
irstructions and scoring information, and discuss the significance of student scores.
i.e., Students who score high for "external locus” believe that they lack control over decisicns
and, therefore, lack_responsibility for decisions and their lives.
Students who score high for "internal locus” believe that they have control over decisions,
and, therefore, assume responsibility for decisions and their lives.

Provide opportunities for students to apply decision-making processes used in government.

a. Obtaina "Canadaat the Polls” simulation kit and conduct a classroom election (available in
English or French. To order, call toll-free 1-800-267-2380C, or write Elections Canada, 440
Coventry Road, Ottawa, Ontario, Canada, K1A 0M6).

b. Have studr 1ts select a political party, groun themselves according to selection, or have
students select and debate a current issue, attempt to pass a bill through the House of
Commons, conduct a political campaign, etc.

Inform students that individuals and groups have participated in and influenced the political
decision-making process in Canada. Use Resource 1: A Brief Overview of the Political History
of Alberta and provide opportunities for students to gather and report historical information
related to the establishment of Canada’s present federal system of government. (See Process,

“Note-Taking Strategies", “Organizing for Writing and Speaking"“, etc., and Communication,

“I-Search Report”, "Computers and the \Writing Process”, "A Checklist for Assessing Writing"
and "A Sequence of Speeches".)

Note,  Students may experience difficulty relating to Csnadian historical events and history
ingeneral. Teachersare encouraged to use a variety of strategies to enhance student
understanding and appreciation of history, such as:

@ relate Canadian historical events to current events and issues

? relate Canadian historical avents to students’ current activities

e provide opportunities for students to examine the history of phenomena directly
related to them, such as the history of the school, their family, rock music, music-
related technclogy, tefev*-ion, film, videos, fashion, a specific sport

e useatimeline approach

® usevisual media such ..; films, fil:nstrips, picture sets, etc.

a. Refer to "Introduction”, Canadians in the Twentieth Century, pp. 1-4 aua have students
complete the activity. Assist students to recognize that similar prucedures may be
followed when answering questions and solving aroblems, whether one is an historian, a
detective, or a student. Generate with students a problem-solving model and post on the
classroom waii 25 a visual reminder to students of strategies that may be used when
gathering and reporting information.

b. Havestudentsind idually or in small groups select an historical topic, individual, or group
to research and report to classmates through a written, oral and/or a visual presentation.
(Teachers are encouraged to refer to materials in the Process, Communication and Inquiry
generic sectior:s when planning research activities.)

Note.  Students may require varying degrees of aszistance during an initial research/report
activity. Encourage independence, yet be prepared to provide assistance and
encouragement throughout the process. Conference with the Englist; 15 teacher for
additional information.
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Have students develop a research plan using process, communication and
participation skills. (See Resoutce 2: Research Work Plan.)

Students wiil use:

PROCESS SKILLS to locate, gather, organize, interpret, analyze, synthesize and
evaluate information and strategies.

COMMUNICATION SKILLS to exnress and present information and ideas through oral,
visual and written language.

PARTICIPATION SKILLS to interact with others when developing group materials.

Refer to the respective generic sections for additional suggestions and activities that
will assist in the reporting process, such as Inquiry, "Reading Pates", "Note-Taking
Strategies”; Communication, "Vocabulary for Organizing, Speaking and Writing", "A
Sequence of Speeches”, "The Writing Process”, "Writing a Report", “|-Search

Report”, "A Biographical Report”, "Computers and the Writing Process”, "Peer

Feedback"; Participation, "Cooperative Learning"”, “Instruction In and About Small
Group Discussions”.

Provide opportunities for students to gather information using library resources such
as periodicals, reference books, encyclopedias, atlases, audio-visual materials
Encourage students to use a variety of methods to gather information including
writing letters, interviewing and surveying.

Assist students to select and/or develop a strategy for organizing information. (See
Process "Organizing for Writing and Speaking” and Inquiry, "Semantic Webs and
Maps".)

‘he following topics and page numbers from Canadians in the Twentieth Century
may be useful to initiate research/report activities.

Topic

Page Numbers

Working Conditions

11-15,66-67, 108-114

Political Leaders

- Laurier 21-30

- Bennett 114-118

-  Trudeau 217-228, 245

- Mulroney 252-253

Women 51-52, 85-90, 230-233
Automabiles 77-78,170-172
Teenagers 81, 184-189, 192-198, 228-230
Entertainment 82, 199

Political Parties 118-123

Television 193

Native People 233
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10.

1.

12.

13.

o During the development of the research plan, students will have determined the
reporting mode; i.e., a written report, an oral presentation, a visual presentation, an
oral/visual presentation, a dramatization, a deémonstration, a poem, etc. Provide
opportunities for students to organize for reporting and report their information.

e Teachers are encouraged to make use of checklists and peer response sheets when
classmates are reporting (see Communication, "Peer Response Sheet", “Viewing
Response Sheet", “A Checklist for Assessing Writing" and "Peer Feedback".)

o Refer to Resource 3: The Famous Five and have students use this information to
initiate a case study or biographi al report about women in Alberta politics. (See
Communication, "A Biographical Report".)

Encourage students to watch television newscasts and read current news items in the
newspapers. Select a current piece of legislation of interest to students and use Process,
"Questioning Strategies® and Participation, “Forming Questioning Chains" to model and/or
elicit questions, such as:

® O 6 e

What level of government is attempting to pass this legislation?

Will it atfect all levels of government? How?

Will this legislation influence our lives? How?

What institutions in our society will be influenced by this legislation?

Give your opinion regarding positive or negative results of this legislation.

Distribute and have students complete Resource 4 a, a pre-test or use Resource 4 to initiate
discussion about the responsibilities and powers of “he three levels of government. Have
students file responses in their folder. Administer the resource as part of the evaluation
process at a later date and have students compare results.

Refer to Resource 5 and use t* e information to assist students to underst. d the importance

of the levels of governments and their respective responsibilities. Have students relate

government responsibilities to personal home/school responsibilities.

o Encourage students to bring to class media items and categorize the issue accordir to
the level of government responsible.

Refer to Resource & and provide opportunities for students individually or in small groups to
complete the activity.

Encourage students to view, read and listen to the media and bring to class information
about federal and provincial political parties and their points of view on currentissues. Have
students chart and discuss gathered information.

Provide opportunities for students to present personal opinions about current issues orally
or in writing. (See Communication, "A Sequence of Speeches" and "An Opinion Report".)

View a film or videotape, such as "Canadian Government and Political Parties" and use the
information to reinforce the concepts of party systems and representative government. Also,
discuss the importance of diff..rent viewpoints in making political decisions.
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INTEGRATION ACROSS THE CURRICULUM

MATHEMATICS

l e Have students hold plebiscites periodically to determine perveptions abou* their program, their
school, or their community. Examples:

- Areyour present courses challenging you? Yes . No
- More community partnerships would increase
' the value of my program. Agree Disagree

Provide opporttinities for students to graph and/or chart results.

ENGLISH

o Have students compose letters to the leaders or representatives of political parties asking fou
information about party views on society and economics. Compare.

e Discuss the influence persuasive language used by politic'ans and media may have o~ decisions
made by individuals. (See English 16 Teacher Resource Manual, Theme C: Media Madness.)

e View the videotape. "Canadian Government: Pressure Groups and the Media". Discuss the
influence the media may have on society.

o Invite an MLA to discuss the process involved in instituting legislation (e.g., seat belt legislation).

e invite the Ombudsman to discuss his ort er role in the provincial government.

CCMMUNITY PARTNERSHIPS

e View and analyze current new: programs such as “Fifth Estate” and "W-5". Focus on the social,
economic, and political viewpoints and the influence of these on decision raking.

” ¢ Invite a member of each political party (PC, NDP, Liberal, Reform, etr.) to take part in < panel
discussion about a current issue; e.g., abortion, new tax laws, capital punishment, provincal
autonomy, labour laws, children’s rights.

o Interview community members to establish their perceptions of the viewpoints of the pol.tical
parties on major issues such as:
-~ capital punishment

- abortion

- freetrade

- day-care

- government control over industry
- taxlaws

- labour.

o Ask students to interview various teachers or co-workers regarding decision making processes.
Begin this activity with a brainstorming exercise in which the class contributes potential
questions.

o Invite guest employers and employees to discuss decision-making processes within their
workplaces.

o Attend a political rally, school meeting, town/city meeting, etc., to increase student awareness of
democratic decision making. Discuss the positive aspects, negative aspects and interesting parts
of the meeting. (See Process, “de Bono's Tools for Teaching Thinking", PMI.)

o Elect a room representative to attend students’ union meetings and report to the class on
upcoming activities, etc. Follow election procedures involving: nominating candidates,
organizing a campaign, delivering speeches, voting and counting, and evaluating the procedure
and success of the winning candidate.
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Resource 1

A BRIEF OVERVIEW OF THE POLITICAL HISTORY OF ALBERTA

A 1897 -

1891 -

i890 -

Late 1880's
1888

Mid 1880's

1884 -~

1783 -

1881 -

1872 -

1869 -

1867 -~

COLUMN 1: 1867 - 1897

Yukon Gold Rush Edmonton
became similar in size to Calgary.
Responsible government approved
by Ottawa.

N.W.T. Legistiative Assembly
received power similar to the
provinces {(under the 1912 BNA Act).
F.W.G. Haultain apoointed premier.

CPR track linking Calgary to
Edmonton.

Calgary was dominant commercial
centre.

Worldwiae depression.

North-West Territories Legislative
Assembly established, 22 elected
members (7 from Alberta).

North-West Mounted Police
established Fort Edmonton and Fort
Calgary.

Rancting grew — Cochrane Ranch
Company, North-West Cattle
Company, Cypress Cattle Company.

Natural gas discovered in Medicine
Hat; coal mined in Crowsnest Pass,
sawmills.

Frank Oliver became first Alberta
representative on Council. District
of Edmonton established.

Population of Alberta - 6000 native
Indians, 1500 whites and Metis.

Dominion Act - free quarter of land
to hemesteaders.

North-West Territories Act -
Transfer of government to Canada.
William McDougall appointed
Lieutenant-Governor, Council of 7
to 15 people.

Alberta was part of North-West
Territories controlled by Hudsor's
Bay Company. Fur trade with
Native Indians and Metis.

19114

1912

191y

1909

1906

1905

1901

4

&

COLUMN 2: 1901- 1914

Outbreak of WwW1,

September 3, Legislature Building
officially opened.

Arthur Sifton replaced Rutherford
after he resigned over monies
guaranteed to railroads.

A.C. Rutherford won Alberta’s
second election (Liberal, 37 of 41
seats).

United Farmers of Alberta Party
organized.

March 15, Alberta’s first Legislative
Assembly, McKay Avenue School,
Edmonton. Made decisions about
speed limits for motor vehicles (20
m.p.h.), the creation of the
University of Alberta, Edimonton as
capital city and specific site of
Legislature Buildir 3.

Nov. 9, Alberta’s first provincial
election. A.C. Rutherford becomes
Premier (Liberal, 23 of 25 seats).
Edmonton, Banff, Caleary, Red Deer
and others competed for provincial
capital.

Alberta and Saskatchewan became
provinces when Sir W. Laurier, Prime
Minister, passed the Alberta Act and
Saskatchewan Act.

Alberta population 73,022,
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1943 -
1968

1947

1943

1935

1926

1922

1921

1917

1916

COLUMN 3: 1916- 1943

"The Manning Years" - Six successive
election victories (Social Credit
Party)

- economic growth (oil)

- efficient management

- population increase to 1.6 million

- Calgary is centre of oil industry

- hospitals, senior citizens lodges,
provincial buildings, schools
developed.

Qil discovered in Leduc.

Aberhart’s death resulted in Manning
becoming Premier.

W. Aberhart elected Premier (Social
Credit Party).

J.E. Brownlr2 became Premier (UFA, 43
of 61 seats;. Brownlee resigned over
seduction of secretary.

William Aberhart and Ernest Manning
organized Social Cradit party and
promised $25.00 per month credit
during the depression.

Radio arrived in Alberta.

Robert Greenfield, farmer, led United
Farmers of Alberta Party to victory
(UFA, 39 of 61 seats).

Siften elected and resigned shortly
after and was replaced by Charles
Stewart. Women elected to serve as
Members of the Legiclature (first time
in Canadian or British Assembly).

Women in Alberta given the right to
vote due to lobbying of Nellie
McClung, Emily Murphy, Louise
McKinney, Irene Parlby and Henrietta
Muir Edwards.

1988

1986

1985

1971

1968 -
1971

March. P.C. won election. (Seats -
P.C.539,N.D.P. 16, Liberal 8.)

Don Getty failed to win in his riding,
but regained a seat through a by-
election in Stettler.

Progressive Conservative Party won
election (Seats: P.C. 61, N.D.P. 16,
Liberal 4, Representatives 2.}

Lougheed retired, replaced by Don
Getty.

Pever Lougheed (P.C.) defeated
Manning’s successor, Harry Strem.
Premier for 15 years.

Social Credit Party led by Harry
Strom after Manning's death.

COLUMN 4: 1568 - 1988

became involved in national
affairs ~ constitutiona! and
economical

initiated Alberta Heritage
Savings and Trust Fund

organized health, social service
programs

appointed first treaty Indian,
Ralph Steinhauer, and first
female, Helen Hunley, as
Lieutenant-Governors

promoted diversity - oil, gas,
agriculture.
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Resource 2 . ‘

RESEARCH WORK PLAN

The work plan may be used when students are involved in individual or group reporting activities.

Topic Date: Completion Date:

Step A: Locate ard Gather Inform~tion

1. Select sources and methods.
e.g., Sources-telephone book, library, related institutions, employees, government agencies,
newspapers, journals, broks, televisizn, radio.
Methods of gathering information - perscnal interviews, field 4ips, telephone calls,
surveys, writing letters of request.
2. Determine the tasks of each group member in order to complete Step A.

Step B: Organize Information

1. Make notes on gathered information
- paraphrase
- identily key words, mainideas.

2. Cluster information for a clear presentation
- outline format ‘
- semanticweb.

3. Develop or locate visuals (graphs, charts, films, pictures, etc.).

Step C: Prepare for Presentation

Determine who will presentand time frame for the presentation.
Determine presentation format.

Select appropriate visuals.

Anticipate questions and prepare answers.

PN

Step D: Present Information and Answer Questions

Presentation modes may include:
- writtenreport

oral presentation
demonstration

oral/visual presentation.

Step E: Evaluate

1. Determine who will evaluate:
- self, peer and/or teacher.
2. Determine what will be evaluated:
- content, organization, group work plan, visuals, interaction.
3. Determine evaluation format/instrumant.
4. Determine method of providing evaluation feedback.

See Communication and Partic.pation in the skills section of this document for additional activities
and strategies.
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